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gained the effortless recall discussed early in the chapter,
so that * loveliest of trees*, the seven ages of man, the
formulae to be applied in mathematics, float into our minds
when desired as easily as our names to our tongue or writing
to our hands.
Thirdly, if the mind is to function easily and mechanically
when it is necessary to recall some past experience, the
actual memorizing—i.e. the making of a new habit—should
not be attempted until the facts to be learnt are understood
and part of an associated system of active ideas. This
statement is perhaps most clearly illustrated by an account
of the actual memorizing of a poem.
The learner first decides to memorize the poem because
of some direct appeal it has to him and, as he should be
encouraged to read widely and critically in Ms anthology,
he will have read it more than once, gained a general im-
pression of it, considered it carefully and unconsciously
memorized some favourite words or lines before he decides
to learn it. He thus gets to that stage when he nearly
knows it and the actual memorizing will take far less time
and be far more pleasurable. What is more, work memor-
ized hi this way becomes closely associated with other
past experiences and functions naturally when called
upon.
It is obvious how greatly the teacher can help in such
work: to the child learning * spring goeth all in white',
it could be suggested that he thought back to his own
experience of white spring, or of colour to describe a
season; he would discuss the lovely use of such words
as crowned* fleecy flocks, l the cherry and the hoary pear,
scatter their snow around'.
But the reader can work out methods of giving such
help for himself, be it in literature, history, geography or
a natural science. It only remains to give an account of
the findings of experimental psychologists on certain
technical points.

